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Chapter 1 
THE PROBLEM AND DEFINITION OF TERMS 
To the classroom of every teacher, every year, 
come children with different attitudes, experiences, beha-
viors, abilities, ambitions, and problems. The behavior 
these children exhibit will be as varied and as different 
as everything else about them. The extent that these 
children progress in the development of their capabilities 
depends greatly upon the kind of guidance, knowledge, and 
understanding the teacher has about their behavior. "The 
kind of insight into such problems which .•• teachers 
have is very important. It is a vital factor in deter-
mining whether children will be treated in ways conducive 
to good mental health, or in ways which will further poor 
adjustment" (16:162). 
I. THE PROBLEM 
Statement of the Problem and Purpose of the Study 
The purpose of this study was to measure and com-
pare, by replication, the reactions favored by teachers of 
1969 in handling child behavior problems to those reactions 
favored by teachers in 1949. This study progressed beyond 
the previous study (Stendler: 1949), by identifying what 
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differences, if any, exist between teachers of different 
sexes and what significance, if any, the number of years 
of teaching experience has on the reactions of teachers 
about the ways to handle behavior problems of children. 
From the purposes listed for this study, the 
following hypotheses were made: (1) there will be no 
statistically significant difference between teachers of 
1969 and teachers of 1949 in their conceptions about the 
best way to handle certain behavior patterns in children; 
(2) there will be no statistically significant difference 
between teachers of different sexes in their conceptions 
about the best way to handle certain behavior patterns in 
children; and (3) there will be no statistically signi-
ficant difference between teachers of different age groups 
in their conceptions about the best way to handle certain 
behavior patterns in children. 
Limitations of the Study 
Several limitations need to be recognized within 
this study. One of these is that the study surveyed the 
reactions of teachers from a geographically different 
location, who have different educational backgrounds and 
philosophies, in a different period of time, and used a 
different group of teachers than those in the previously 
undertaken study. (The study, of which the present study 
is a replication, is thoroughly reviewed in Chapter 2). 
Because of the above limitation, a second limi-
tation is that no attempt was made to show a change in 
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teacher reactions or attitudes, only the difference that 
exists between the various findings. 
A third limitation is that a questionnaire was the 
instrument used to obtain the data. Teachers in the study 
were asked to select what they considered to be the "best" 
technique for handling various behavior patterns in chil-
dren; this may or may not be the manner in which they 
would actually handle the problem if it occured in their 
classrooms. (See Appendix for a copy of the question-
naire.) 
A further limitation is that there are usually 
more female than male teachers in elementary school class-
rooms, and the results could indicate a "tilting" effect 
toward the feminine point of view. It is expected that 
the statistical procedures used will overcome and compen-
sate for this possible effect, but the reader should be 
aware that a slight amount of "tilting" could be possible, 
even with compensatory measures taken. 
Importance of the Study 
Much has been said in the literature about the 
need for teachers to have a greater understanding of child 
behavior, but no one has put this need more aptly than 
Sawrey and Tilford: 
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The necessity for understanding how and why stu-
dents feel as they do and behave as they do can hardly 
be overemphasized. The teacher must know enough about 
human adjustment problems to appreciate the class as 
a group and to try to understand and help the indivi-
duals who compose the group. This calls not only for 
understanding of human behavior in general but an 
appreciation of the unique aspects of individual 
circumstance. The teacher's role as a mental 
hygienist is important whether one's philosophy of 
education is broad or narrow in scope. If the 
teacher perceives his job as one of giving friendly 
assistance to children in personality development, 
the role of mental hygienist stands out clearly. If 
the teacher's job is considered that of simply teach-
ing children the academic necessities as dictated by 
the culture, the mental hygienist's role is not as 
obviously apparent, but is just as vital (14:345). 
On the basis that knowing how well teachers under-
stand child behavior has significance and importance to 
the field of education and to the children teachers teach, 
and "a first step in helping adults to understand children 
is to measure and evaluate their attitudes toward child 
behavior" (16:162), this study was undertaken to find out 
how teachers of 1969 react to hypothetical child behavior 
problems as compared to teachers of 1949. 
Since the present study is a replication of a 
previous study the significance becomes even greater 
because the findings of this study can be compared to the 
previous study to see if any differences exist between the 
two groups of teachers and their attitudes about child 
behavior. It also seems important to know whether dif-
ferences exist between teachers of different sexes in 
their attitudes about child behavior or whether number of 
years in teaching has an effect on teachers attitudes or 
conceptions of the ways they feel child behavior problems 
should be handled. 
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II. DEFINITIONS OF TERMS USED 
For the purposes of this study, the following 
terms are defined to indicate their meanings in context. 
Constructive. Techniques of handling child beha-
vior that are non-punitive in nature and represent such 
remedies as adjusting the work, praising or encouraging, 
or studying the child to find causes of behavior. 
Nonconstructive. Techniques of handling child 
behavior that may be punitive in nature, but do not 
necessarily have to be, and would include such techniques 
as punishment, talking to the child or moralizing, or 
sending the child to a physician. 
5 
Mental hygiene viewpoint. The attitude normally 
held by clinical psychologists, that the cause of a child's 
behavior should be sought, and action planned as a result 
of the cause. 
Amount of understanding. A high amount of under-
standing would be indicated by the existence of a large 
number of constructive methods of handling child behavior 
problems, and a low amount of understanding would be 
indicated by a large number of nonconstructive methods of 
handling problems. 
Discipline. Any technique of reacting to a child's 
behavior, that is either overt or covert in nature, and 
does not necessarily employ nonconstructive measures. 
Organization of the Report 
The organization of the report is divided into 
five chapters. The second chapter reviews selected 
sources concerned with the attitudes of teachers regarding 
techniques of handling child behavior problems, as well 
as recommendations made by authors for handling various 
behavior problems. The original study upon which the 
study of this writer is based is also reviewed in depth 
regarding techniques, procedures, and findings of the 
original study. 
The third chapter presents a description of the 
instrument and an account of the procedures used to 
determine whether there is any statistically significant 
difference between 1949 teacher techniques of reacting to 
child behavior problems and 1969 teacher reactions to the 
same problems, or whether there is any statistically 
significant difference between male and female teachers 
or between teachers with different numbers of years 
experience. 
The fourth chapter includes the results of the 
study, with some emphasis given to items considered by 
the researcher to be of special significance, and there-
fore warranting special consideration. 
A summary of the findings of the investigation, 
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with conclusions and recommendations for further study of 
this topic, are included in the fifth and final chapter. 
This chapter has focused upon the problem, the 
hypotheses, and the definition of the terms used in this 
study. In the next chapter, selected sources related to 
this report will be reviewed. 
7 
Chapter 2 
REVIEW OF THE LITERATURE 
As early as 1928, E. K. Wickman's study "Children's 
Behavior and Teacher Attitudes," as reviewed by Stendler, 
showed"· .• that teachers do not always recognize the 
kinds of behavior which are indicative of poor adjustment" 
(16:163). Stendler in her 1949 study found, using a 
different method and procedures, that teachers . did not 
always recognize behavior that might .be indicative of poor 
adjustment, but they did recognize more constructive 
methods of dealing with child behavior than had been used 
in the past (16:168). 
Because the present study is a replication of 
Stendler's study, the review of her study is more compre-
hensive than the reviews of other studies and literature. 
Also because no other replications have been made of 
Stendler's study, to the best of this researcher's know-
ledge, the remaining literature is included only as an 
attempt to indicate what various authors consider to be 
the more recent attitudes of teachers about ways of 
handling various types of child behavior, not as an 
attempt to indicate change in teacher attitudes. 
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Review of the Stendler Study 
The purpose of Stendler's study was to discover 
how well teachers understood child behavior. The proce-
dure used was a test containing twenty-five free response 
statements describing various behavior patterns in 
children. The teachers were asked to describe what they 
thought was the best way to treat each particular problem. 
"By asking the teacher to describe what he considered to 
be the best method of treating or handling a particular 
problem, it was hoped that the teacher's insight into 
that problem might be revealed" (16 :163). 
The test was administered to all (157) elemen-
tary school teachers in a midwestern community and to 
three mental hygiene experts, whose responses would serve 
as a benchmark for evaluating the teachers' responses 
(16:164-165). 
The teachers' responses describing how they 
thought certain behavior problems should be handled were 
coded into six categories, with an additional category 
included for "no answer" responses. The categories were: 
1. Take punitive measures: to include all 
answers recommending punishment. 
2. Talk to him, moralize: where teachers' 
responses indicated talking to the child and pointing 
out the errors of his ways. 
3. Send him to the doctor: 
4. Adjust the work: where teachers' responses 
recommended that work be decreased or increased or a 
particular kind of project be used as a way of 
handling a behavior problem. 
5. Praise or encourage: 
6. Study him to find the cause of behavior: 
7. No answer (16:164). 
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Of these categories, categories 1-3 were considered 
by her to be indicative of nonconstructive methods of 
handling child behavior, while categories 4-6 were con-
structive methods. The three mental hygienists, after 
completing the test, agreed that, "· regardless of 
what the problem was, ... the cause of the behavior 
should be sought and action planned in the light of the 
cause" (16:164-165). 
The percentage of teacher responses falling under 
each category shows a great deal of difference between 
what clinicians and teachers consider to be the best way 
to handle certain behavior patterns. 
The clinicians agreed that category 6 was the 
best method, but only about fifteen percent of the 
teachers' responses indicated this as the best method. 
Fourteen percent of the responses recommended the methods 
of category l; thirty-three percent recommended category 
2; three percent indicated category 3; there were twenty-
three percent for category 4, nine percent for category 
5, and four percent made no response (percentages are 
rounded to the nearest whole percent) (16:165). 
As indicated earlier, Stendler decided that cate-
gories 1-3 indicated nonconstructive methods of handling 
behavior problems and 4-6 were constructive methods. When 
these percentages are added together, fifty percent of the 
teachers' responses were nonconstructive and about forty-
six percent were constructive (16:165). 
The significance of her findings is that although 
teachers did not recommend what mental hygienists consi-
dered to be the "best" method of handling child behavior 
problems, they did favor constructive methods. It is no 
less significant to remember that at least fifty percent 
of the teacher responses indicated the use of noncon-
structive methods, but of those, only about seventeen 
percent would blame the behavior problems on physical 
causes or would recommend some form of punishment 
( 16: 164-168). 
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The implication from this 1949 study is that this 
group of teachers' insights into child behavior were more 
constructive than previous teachers' insights, but they 
were not as constructive as they could have been when 
compared to what clinicians considered to be the most 
constructive method. It appears that teachers are more 
concerned about behavior that is disruptive to the class-
room routine than they are of the causes of that behavior, 
or of behavior that is indicative of poor adjustment 
(16:168). 
If one were to make an inference from her findings 
in 1949, it would be that teachers were in need of greater 
understanding of child behavior than they currently 
possessed. 
Although the above inference is the assumption of 
this researcher, it is in agreement with the findings, 
opinions, and recommendations of authors and other 
researchers. Most of those reviewed who have written 
since Stendler reported her study, indicate that teachers 
are in need of more understanding of child behavior. 
Teacher Understanding as Observed Since 1949 
While research procedures for the review of the 
literature would generally dictate that the review be 
limited to the study being replicated, the review of the 
literature in this study broadens that procedure to give 
the reader an indication of trends, or attitudes, from 
1949 to the present. 
In two separate studies completed shortly after 
Stendler's, Sparks (1952) and Schrupp and Gjerde (1953) 
concurred with the previously made assumption. Sparks, 
in his comparative study of Wiclanan's, found that when 
teachers were asked to rate certain behavior problems in 
terms of "seriousness to future adjustment" or in terms 
of "troublesomeness in classroom situations," they rated 
the problems differently and neither of the groups of 
problems was rated very well from a psychological stand-
point. He found also that the amount of education a 
teacher has makes some difference in his attitudes toward 
the seriousness of certain problems related to future 
adjustment. He also found that teachers are more con-
cerned about traits of "virtue" that are important to 
society than they are of personality traits that might 
indicate the status of a child's personal adjustment 
(17:290-291). 
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By comparing present day (1953) teacher attitudes 
and mental hygienists with the teacher attitudes and 
mental hygienists of Wickman's study, Schrupp and Gjerde 
found that teachers, to a greater extent, recognized more 
behavior problems that clinicians considered to be serious 
to adjustment than did the teachers of Wickman's study, 
but the areas of disagreement were similar to those cited 
by Wickman. They found also that teachers still appeared 
to be less concerned about behavior traits indicative of 
covert behavior than they were about those which were 
overt or moral in nature (15:213-214). 
Schrupp and Gjerde were in agreement with Sparks 
when both studies recommended that teachers need to become 
more aware of behavior problems from a"· •. mental 
hygiene viewpoint ... " (15:214) or of personality 
traits"· .. which indicate the state of a child's per-
sonal adjustment" (17:291). 
Taking a somewhat different approach, Buhler, 
Smither, and Richardson discussed the need for teachers 
to understand behavior from a psychological standpoint. 
They stated that teachers often recognize a child's 
emotional behavior problems, but because they do not 
understand the problems, the problems go unresolved (5:v). 
Buhler, Smither, and Richardson later said that 
even though the "modern" teacher has "absorbed" a great 
deal of psychological thinking, the teacher needs to 
improve his attitudes about and identification of child 
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behavior. They stressed the need of looking for causes of 
behavior and then handling the behavior from the cause 
(5:77-78). One aspect they stressed, and which was 
mentioned by few of the others, is that when a teacher 
sees a problem he can't understand he should seek pro-
fessional help rather than let the problem go unresolved 
(5:166). 
Morse and Wingo claimed that a major problem in 
today's schools, where children switch classes or go to 
other teachers for certain subjects, is that seldom do 
the teachers agree on discipline or behavior problems. 
A problem to one teacher is not necessarily a problem to 
another teacher. The cause for this is that teachers rely 
on their own value systems to judge whether a child's 
behavior is a problem. Morse and Wingo stated that when 
a teacher or adult applies a value system as a judge for 
a behavior problem it indicates that the teacher or adult 
does not understand child behavior. They observed that 
most teachers react to overt behavior without considering 
the covert cause, and the shy, withdrawn, or unhappy child 
who usually exhibits no overt behavior is not considered a 
problem because he does not upset the classroom routine. 
The emphasis of Morse and Wingo, as with the others, was 
on more education and greater understanding of child 
behavior (12:338-339). 
Bany and Johnson stated that when teachers have 
learned to understand group behavior they will be able to 
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better understand and work with the individual child. 
These authors observed also that lack of understanding 
of problem behavior was a cause for teachers leaving the 
profession, and that first year teachers had as their 
greatest problem the handling of classroom behavior 
(3:3-5). Citing the studies of Stendler (1949), Stouffer 
(1952), and Schrupp and Gjerde (1953), they concluded that 
teacher understanding of the individual child has increased 
since Wickman's (1928) study, but there is still a great 
need for more teacher understanding (3:14-15). 
In a section of his recent book, Redl emphasized 
that in the past fifty years, teachers have made "tremen-
dous" progress in their understanding of the emotional 
needs of children, and that many teachers reject the idea 
that the behavioral science approach to understanding 
child behavior is nothing more than "fads and frills" or 
"sissy stuff." His attitudes concurred with all of the 
previous authors by acknowledging that progress has been 
made by teachers and their increased understanding of 
behavior, but he added that much needs to be done to 
"close the gap" between their knowledge of an actual appli-
cation of methods of handling behavior that fosters good 
adjustment (13:254-256). 
The findings of Sister Gabriello L. Jean and Frank 
J. Deignon indicated that teacher education candidates did 
not consider lmowledge of a child's home conditions as 
important to understanding a child as did the Psychology 
minor students they were compared to. They found also 
that the Psychology minors considered causes of behavior 
most important, while the teacher education students' 
interest was in controlling behavior. Their recommen-
dation was that teachers need a "broader preparation" in 
psychological training (9:56-57). 
Morse also saw the need for teachers to have a 
greater understanding of child behavior. His attitude 
was that teachers talk and moralize too much and the 
reason they do this is because they do not understand 
child behavior well enough to try something else. His 
recommendation for overcoming the dilemma facing teachers 
was for them to receive training in the clinical skills 
of diagnostic interviewing, beginning with a "working 
knowledge" of the causes of behavior and once they know 
the causes, they can begin work toward overcoming the 
problem (11:109-113). 
Although discipline is not the topic of this 
study, the discussion of the types of discipline sug-
gested by the following authors does give an indication 
of their attitudes and insights about child behavior. 
Generally speaking, these authors stressed control of 
overt behavior rather than finding the causes of the 
overt behavior. 
Anderson saw significance for teachers in the 
recent "legalizing" by school boards and state legis-
latures of "old-fashioned whippings." Although he did 
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not recommend that technique, he did recommend other ways 
which he stated work well for controlling classroom beha-
vior, and which include penalties, rewards, class adopted 
rules and group pressure for adherence, suggestions to the 
child, lectures, explanations, and teaching the child to 
develop self control (2:115-116). 
Hymes, in his book Behavior and Misbehavior, 
stressed the theme that behavior must be taught to the 
child. The child must be taught to learn self-discipline, 
and the teacher is a main influence in helping the child 
to attain this ideal. He also stated that the teacher 
should use those techniques of discipline that work best 
with each child; however, he also warned that to do this 
with the best results, it is necessary for the teacher to 
know the cause of the behavior so that he can apply the 
technique of discipline that is best suited to the child's 
particular personality. Throughout the book, he described 
many techniques of discipline that are available to the 
teacher, but these are mainly used to handle overt beha-
vior that is disruptive of the classroon routine (8:1-76). 
Summary 
The one unmistakable aspect about teachers' 
opinions of child behavior which has been thoroughly 
discussed by nearly every author reviewed is that teachers 
do need more understanding of child behavior. 
It was also pointed out by several authors that 
teachers are more concerned about behavior that is 
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disruptive to the classroom than they are about the causes 
for that behavior or for children who show covert emotional 
behavior problems such as being shy, unhappy, or withdrawn. 
Although nearly all the authors agreed that 
teachers do need more understanding of behavior, several 
expressed the opinion that teacher understanding has pro-
gressively improved in the last fifty years, especially 
since Wickman's findings were published in 1928. 
Finally, it was implied or recommended by most of 
the authors that more emphasis should be given to mental 
hygiene training for teacher education candidates, in 
inservice teacher training, or in teacher retraining. 
Chapter 3 
THE PROCEDURES USED 
The focus of the preceding chapter was the review 
of the literature, and the Stendler study, the study on 
which the current study is based. The following chapter 
gives attention to the questionnaire used, the population, 
and the treatment of the data. 
The Population 
Because of the close similarity to Stendler's 
study population, the elementary school teachers of the 
Walla Walla School District #140 were selected as the 
population for this study. 
It was inferred that the small midwestern commu-
nity, with 157 elementary school teachers, described by 
Stendler as the population within her study, was probably 
a dry-land, light-industry farming community with 25,000 
to 30,000 people. In nearly every respect, Walla Walla 
parallels this population more nearly than any community 
in Washington. Walla Walla is a dry-land, light-industry 
farming community with 25,000 to 30,000 people, and there 
are approximately 155 elementary school teachers, excluding 
non-public school teachers, in the system. 
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The Questionnaire 
The questionnaire used in this study was the same 
as that used by Stendler in her study (16:163-164), with 
the following exception: instead of being a free-response 
questionnaire, this study utilized an alternate-choice 
type of questionnaire. For example, in Stendler's study 
the teachers were asked to describe the best technique 
for handling certain behavior problems, while in this 
study they were asked to select, from seven choices, one 
statement considered to be the best technique for handling 
the behavior pattern as described in the item. 
Also included in this questionnaire, but not 
included in Stendler's were two questions requesting 
personal information about the teacher. The teacher was 
asked to identify the number of years of his teaching 
experience and to indicate whether the respondent was a 
male or female. All replies were anonymous and no attempt 
was made to identify the person responding to the question-
naire. 
After obtaining permission from Mr. Allen Reynolds, 
Assistant Superintendent of Schools (See Appendix A, page 
68) and the elementary school principals of Walla Walla 
School District #140, the questionnaires were delivered by 
the researcher to the building principals for dispersal to 
the teachers. All elementary school teachers of the dis-
trict were provided with a copy, making a total of 155 
copies distributed. 
The researcher returned to the district a week 
later to collect the copies that had been completed and 
returned to the principals. It was requested and agreed 
that questionnaires returned late would be forwarded to 
the researcher. Within three weeks, the late question-
naires were returned, with a total of 132 of 155 being 
returned. 
The questionnaires were then screened to reject 
those with multiple responses for any item. Exceptions 
were replies in which the respondent indicated by desig-
nation the response he desired as first choice. 
21 
After screening, 104 questionnaires were accepted; 
28 questionnaires were rejected because they contained 
multiple responses. 
Seven tally sheets were prepared, and the fre-
quency of responses per question per category were tallied. 
These were: (1) responses made by all the teachers, (2) 
responses made by 79 female teachers, (3) responses made 
by 21 male teachers, (4) responses made by 27 teachers 
with years 0£ experience from 0-4 years, (5) responses 
made by 16 teachers with years of experience from 5-9 
years, (6) responses made by 32 teachers with years of 
experience from 10-20 years, and (7) responses made by 
23 teachers with years of experience from 20 or more 
years. (The male and female total number of teachers, 
when combined, and the total number of teachers in the 
years of experience groups, when combined, do not equal 
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the total of 104 respondents for 1969. This results from 
the fact that four respondents did not identify their sex, 
and six respondents did not identify their number of years 
of experience in teaching.) 
Treatment of the Data 
The proportions of the responses per category, per 
question, per tally sheet, were then computed and noted. 
Following this, the means of the proportions for each 
category were computed and rounded to the nearest ten-
thousandth (.0001) (to the nearest hundredth for percen-
tages). 
The proportions of the categories were combined 
into three separate groups, utilizing Stendler's desig-
nated groupings. For her original study, Stendler grouped 
the categories into three groups: categories 1, 2, and 3 
were designated nonconstructive techniques; categories 4, 
5, and 6 were designated contructive techniques; and 
category 7 was designated no response (16:165). This 
resulted in three combined proportions for each tally 
sheet: nonconstructive techniques, constructive tech-
niques, and no response. 
As stated in the hypotheses of this report, three 
sets of comparisons for difference between groups were to 
be made. The first was to compare 1949 teacher techniques 
with 1969 teacher techniques; the second was to compare 
female teachers' techniques to male teachers' techniques; 
and the third was to compare years of experience tech-
niques to years of experience techniques (constructive to 
constructive and nonconstructive to nonconstructive). 
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To determine the significance of the difference 
between the designated groups and the proportions of the 
responses for the three categories, Fisher's ~-test for 
uncorrelated proportions was computed for each comparison, 
utilizing the following formulas: 
and 
z = ✓P q (Ni + N2) 
e e N N 
1 2 
where qe = 1-pe (7:221). 
It was decided that the null hypotheses, (1) that 
there would be no statistically significant difference 
between teachers of 1969 and teachers of 1949 in their 
conceptions about the best way to handle certain behavior 
patterns in children, (2) that there would be no statis-
tically significant difference between teachers of 
different sexes in their conceptions about the best way to 
handle certain behavior patterns in children, and (3) that 
there would be no statistically significant difference 
between teachers of different age groups in their con-
ceptions about the best way to handle certain behavior 
patterns in children, would be rejected at the .05 level 
of significance. 
Computation of the data was made, after being key-
punched on IBM cards, by an IBM 1620 computer. 
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This chapter has focused upon the instrument, popu-
lation, and treatment of the data. The following chapter 
presents the results of the findings. 
Chapter 4 
RESULTS OF THE FINTIINGS 
In the previous chapter the discussion focused on 
the instrument, the population, and the treatment of the 
data. In this chapter the results of the findings are 
presented. 
Comparison of Teachers of 1949 to Teachers of 1969 
The first null hypothesis to be tested was that 
there was no statistically significant difference between 
teachers of 1969 and teachers of 1949 in their conceptions 
about the best way to handle certain behavior patterns in 
children. 
Comparisons were made utilizing Fisher's li-test of 
uncorrelated proportions, between 1949 teacher responses, 
per category grouping, and 1969 teacher responses per 
category grouping. 
Table I shows the percentage of responses of the 
1949 teachers for six categories, within their respective 
groupings for the twenty-five questionnaire items. 
When the percentages of responses were summated, 
it was found that 50.0 percent of the responses recommended 
the use of nonconstructive techniques for reacting to the 
questionnaire behavior items, while 46.2 percent of the 
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responses recommended the use of constructive techniques 
(16:165). 
Table 1 
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Percentage of Responses for Six Categories on a Twenty-five 
Item Questionnaire Describing Pupil Behavior by 157 Elemen-
tary School Teachers in a Midwestern Public School System 
Category 
Non-Constructive 
1. Take Punitive Measures 
2. Talk to the Child 
3. Send him to a Physician 
Total Non-Constructive 
Constructive 
4. Adjust the Work 
5. Praise or Encourage 
6. Study Him to Find Cause of Behavior 
Total Constructive 
7. No Response 
Percent ofa 
Responses 
13.9 
33.4 
2.7 
22.5 
9.1 
14.6 
3.8 
aPercentage totals may not equal 100%, due to rounding 
T~ble 2 shows the percentage of responses of the 
1969 teachers for the six groupings for the twenty-five 
questionnaire items. 
50.0 
46.2 
3.8 
When the percentages of responses for the 1969 
teachers were summated it was found that this group of 
teachers' responses recommended the use of non-constructive 
techniques for reacting to the questionnaire behavior items 
35.8 percent, or a loss of about 14 percent from the non-
constructive techniques since 1949. On the other hand, 
the use of constructive techniques when summated rose 
from 46.2 percent in 1949 to 61.7 percent in 1969, for a 
gain of 15.5 percent. 
Table 2 
27 
Percentage of Responses for Six Categories on a Twenty-five 
Item Questionnaire Describing Pupil Behavior by 104 Elemen-
tary School Teachers in the Walla Walla, Washington, School 
District #140 
Category 
Non-Constructive 
1. Take Punitive Measures 
2. Talk to the Child 
3. Send Him to a Physician 
Total Non-Constructive 
Constructive 
4. Adjust the Work 
5. Praise or Encourage 
Percent ofa 
Responses 
10.4 
24.1 
1.3 
3.3 
12.1 
6. Study Him to Find Cause of Behavior 46.3 
Total Constructive 
7. No Response 2.3 
aPercentage totals may not equal 100%, due to rounding 
35.8 
61.7 
2.3 
Table 3 shows the comparison of response percent-
ages of 1949 teachers and 1969 teachers. The reader will 
recall that to be significant at the .05 level of rejection 
each z must be greater than ±1.95. Significance is indi-
cated in the table by the letter S, and no significance is 
indicated by the letters NS. 
When the percentages of the 1949 teachers' and 
1969 teachers' responses were compared by the category 
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groupings of non-constructive and constructive techniques, 
the results indicated a significant difference between 
each group's techniques of handling the questionnaire 
behavior items. 
To be significant at the .05 level the comparison 
had to achieve a z-score of ±1.95 to reject the null 
hypothesis. For the comparison of the non-constructive 
techniques for the 1949 to the 1969 teachers, a z of 
-2.44 resulted, and for the constructive comparison of 
the 1949 teachers to the 1969 teachers a z of +2.24 was 
the result. 
Table 3 
z-test Comparison between 1949 and 1969 Teachers' Response 
Percentages 
Category 1949 Teacher 1969 Teacher Response Response z Grouping Percentages Percentages 
Non-Constructive 50.0 35.8 +2.2446 
Constructive 46.2 61.7 -2.4547 
No Response 3.8 2.3 - .1674 
a S = significant at .05 level of rejection 
NS= not significant at .05 level of rejection 
s· a ig. 
s 
s 
NS 
The findings for the comparison of the 1949 total 
teachers to the 1969 total teachers' responses resulted in 
the rejection of the null hypothesis, "that there will be 
no statistically significant difference between teachers 
of 1969 and teachers of 1949 in their conceptions about 
the best way to handle certain behavior patterns in 
children." 
The factor represented by the findings is that 
1969 teachers indicate a higher preference for construc-
tive techniques and a lower preference for non-construc-
tive techniques than was true with the 1949 teachers. 
Comparison of Males to Females 
The next null hypothesis to be tested was that 
there would be no statistically significant difference 
between teachers of different sexes in their conceptions 
about the best way to handle certain behavior patterns 
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in children. This hypothesis takes this study beyond the 
scope of the Stendler study, in that her study neither 
tested the differences between the sexes as in this study, 
nor did it test the difference between teaching experience 
as proposed in this study. 
As with the comparisons made in the first hypo-
thesis the comparisons in this and the last hypothesis 
were also made utilizing Fisher's z test for uncorrelated 
proportions 
Comparisons were made between the 1969 female 
teachers' responses per category grouping to the 1969 
male responses per category grouping. 
Table IV shows the percentage of responses for 
the six category groupings of the 1969 female teachers 
for the twenty-five questionnaire items. 
By summating the percentages of responses per 
category grouping, it was found that 34.0 percent of the 
female responses recommended the use of non-constructive 
techniques for reacting to the questionnaire items, while 
64.2 percent of this group's responses recommended the 
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use of constructive techniques to the questionnaire items. 
Table 4 
Percentage of Responses for Six Categories on a Twenty-five 
Item Questionnaire Describing Pupil Behavior by 79 Female 
Elementary School Teachers in the Walla Walla, Washington, 
School District #140 
Category 
Non-Constructive 
1. Take Punitive Measures 
2. Talk to the Child 
3. Send Him to a Physician 
Total Non-Constructive 
Constructive 
4. Adjust the Work 
5. Praise or Encourage 
Percent of 
Responsesa 
10.1 
22.6 
1.3 
3.7 
12.2 
6. Study Him to Find Cause of Behavior 48.3 
Total Constructive 
7. No Response 1.9 
aPercentage totals may not equal 100%, due to rounding 
34.0 
64.2 
1.9 
Table 5 shows the percentage of responses for the 
category groupings for the males of the 1969 teachers. 
When the percentages of responses for the cate-
gories were summated, 44.2 percent of the male responses 
recommended the use of non-constructive techniques. Of 
the male responses 54.5 percent recommended the use of 
constructive techniques. 
31 
Looking at the difference between the two groups, 
the females' responses recommended non-constructive tech-
niques 34.0 percent of the time, while the males' responses 
recommended non-constructive techniques 44.2 percent, for 
an arithmetical difference of 10.2 percent. The difference 
between the respective constructive technique responses 
was 9.7 percent, with the females responding constructively 
64.2 percent and the males responding 54.5 percent. 
Table 5 
Percentage of Responses for Six Categories on a Twenty-five 
Item Questionnaire Describing Pupil Behavior by 21 Male 
Elementary School Teachers in the Walla Walla, Washington, 
School District #140 
Category 
Non-Constructive 
1. Take Punitive Measures 
2. Talk to the Child 
3. Send Him to a Physician 
Total Non-Constructive 
Constructive 
4. Adjust the Work 
5. Praise or Encourage 
Percent of 
Responsesa 
14.9 
27.2 
2.1 
6. Study Him to Find Cause of Behavior 
Total Constructive 
2.3 
12.6 
39.6 
7. No Response 1.3 
aPercentage totals may not equal 100%, due to rounding 
44.2 
54.5 
1.3 
Table 6 shows the comparisons of response per-
centages, by category groupings, between the males and 
females of the 1969 teachers. 
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When the comparisons of the response percentages 
of the category groupings for the females to the males 
were made it was found that there was no significant 
difference between the two groups and their responses to 
the questionnaire items. To have been significant at the 
.05 level of rejection, the z would have had to be larger 
than ±1.95, but for the comparison of the females to the 
males for the non-constructive grouping, the~ was +.8083, 
and for the comparison on the constructive items of the 
females to the males the z was -.8604. 
Table 6 
z-test Comparison between the 1969 Male and 1969 Female 
Response Percentages 
Category Female Male Response Response Grouping Percentages Percentages 
Non-Constructive 34.0 44.2 
Constructive 64.1 54-5 
No Response 1.9 1.3 
a S = significant at .05 level 
NS= not significant at .05 level 
-z s· a 1g. 
+ .8083 NS 
- .8604 NS 
.1674 NS 
The findings for the two comparisons of the female 
teachers' responses to the male teachers' responses for 
the twenty-five questionnaire items resulted in the 
verification of the second null hypothesis, "that there 
would be no statistically significant difference between 
1969 male and female teachers in their conceptions about 
the best way to handle certain behavior patterns in 
children." 
Comparisons of Teachers by Years of Experience 
The final null hypothesis to be tested was that 
there would be no statistically significant difference 
between teachers of different age groups in their con-
ceptions about the best way to handle certain behavior 
patterns in children. 
As with the previous two hypotheses, this hypo-
thesis also compared one group with another and each 
group's responses to the questionnaire items. Unlike 
the previous two, this third group consists of four 
different groups, each formed on the basis of years of 
experience of the teachers. Therefore, six different 
comparisons were made between the four different groups. 
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The first comparison was made between teachers 
with 0-4 years experience to teachers with 5-9 years 
experience. (Zero years of experience represents teachers 
who were in their first year of teaching and therefore had 
less than one years experience.) 
Table 7 shows the percentage of responses for the 
six categories of the twenty-five questionnaire items of 
the teachers with 0-4 years experience. 
It was found that when the percentages of the 
responses for the categories were sum.mated, 35.1 percent 
of this group's responses recommended non-constructive 
techniques as reactions to the questionnaire items. In 
contrast, 62.8 percent of the responses recommended con-
structive techniques as ways to react to the twenty-five 
pupil behavior items of the questionnaire. 
Table 7 
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Percentage of Responses for Six Categories on a Twenty-five 
Item Questionnaire Describing Pupil Behavior by 27 Elemen-
tary School Teachers with 0-4 Years Teaching Experience, 
from the Walla Walla, Washington, School District #140 
Category 
Non-Constructive 
1. Take Punitive Measures 
2. Talk to the Child 
Percent of 
Responsesa 
10.2 
23.9 
1.0 3. Send Him to a Physician 
Total Non-Constructive 35.1 
Constructive 
4. Adjust the Work 3.4 
5. Praise or Encourage 13.6 
6. Study Him to Find Cause of Behavior 45.8 
Total Constructive 62.8 
7. No Response 2.1 
aPercentage totals may not equal 100%, due to rounding 
The percentage of responses for teachers with 5-9 
years experience for the six categories of the question-
naire is shown in Table 8. 
By totaling the percentage of responses of the 
2.1 
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non-constructive category groupings, it was found that 
31.8 percent of the responses indicated this type of 
reaction to the pupil behavior items of the questionnaire. 
The percentage of responses for the three cate-
gories in the constructive groupings, when totaled, 
resulted in 66.3 percent of the responses recommending 
the more positive constructive techniques as reactions 
to the questionnaire items. 
Table 8 
Percentage of Responses for Six Categories on a Twenty-five 
Item Questionnaire Describing Pupil Behavior by 16 Elemen-
tary School Teachers with 5-9 years Teaching Experience, 
from the Walla Walla, Washington, School District #140 
Category 
Non-Constructive 
1. Take Punitive Measures 
2. Talk to the Child 
3. Send Him to a Physician 
Total Non-Constructive 
Constructive 
4. Adjust the Work 
5. Praise or Encourage 
Percent of 
Responsesa 
10.0 
20.3 
1.5 
6. Study Him to Find Cause of Behavior 
Total Constructive 
2.5 
11.3 
52.5 
7. No Response 2.0 
aPercentage totals may not equal 100%, due to rounding 
Table 9 shows the statistical comparison between 
the teachers with 0-4 years experience to the teachers 
with 5-9 years experience for the category groupings of 
31.8 
66.3 
2.0 
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the non-constructive and constructive response percentages 
to the questionnaire items. 
Table 9 
i-test Comparisons between the Response Percentages of 
Teachers with 0-4 Years Experience to Teachers with 5-9 
Years Experience 
0-4 Years 5-9 Years Category Response Response z Sig. Grouping Percentages Percentages 
Non-Constructive 35.1 31.8 -
Constructive 62.8 66.3 + 
No Response 2.1 2.0 
a S = significance at .05 level of rejection 
NS= no significance at .05 level of rejection 
.0965 
.2243 
.0156 
When the comparisons of the response percentages 
of the category groupings of the two groups of teachers, 
by years of experience from 0-4 to 5-9, was made, it was 
found that there was no significant difference between 
the two groups, at the .05 level of rejection, in their 
responses to the questionnaire items. 
NS 
NS 
NS 
The z for the comparison between the two groups 
of teachers on the non-constructive category's percentage 
of responses was -.0965. For this comparison on the 
constructive category, the~ was +.2243. These z scores 
were the result of the response percentages for the non-
constructive categories of 35.1 percent for the teachers 
with 0-4 years experience and 31.8 percent for the 
a 
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teachers with 5-9 years experience. The response percent-
ages for the constructive categories were 62.8 percent 
and 66.3 percent respectively. 
The second comparison made in this third hypo-
thesis was between the teachers with 0-4 years experience 
and the teachers with 10-20 years experience. 
The data for the teachers with 0-4 years experi-
ence is shown in Table 7, page 34, and discussed on pages 
33 and 34. 
The percentage of responses for the six categories 
of the twenty-five questionnaire items for the teachers 
with 10-20 years experience is shown in Table 10. 
Table 10 
Percentage of Responses for Six Categories on a Twenty-five 
Item Questionnaire Describing Pupil Behavior by 32 Elemen-
tary School Teachers with 10-20 Years Teaching Experience, 
in the Walla Walla, Washington School District #140 
Category 
Non-Constructive 
1. Take Punitive Measures 
2. Talk to the Child 
3. Send Him to a Physician 
Total Non-Constructive 
Constructive 
4. Adjust the Work 
5. Praise or Encourage 
6. Study Him to Find Cause of Behavior 
Total Constructive 
7. No Response 
Percent of 
Responses 
8.8 
23.5 
1.3 
3.1 
13.3 
48.0 
2.1 
aPercentage totals may not equal 100%, due to rounding 
33.6 
64.4 
2.1 
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When the response percentages of the three cate-
gories comprising the non-constructive grouping were 
summated, it was found that 33.6 percent of their responses 
recommended the use of non-constructive techniques. 
When the three categories comprising the construc-
tive techniques were summated, 64.4 percent of their 
responses recommended the use of constructive techniques 
as the best way to react to the questionnaire items. 
The statistical comparison between the teachers 
with 0-4 years experience and teachers with 10-20 years 
experience is shown in Table 11. 
When the comparison of the response percentages 
of the category groupings for the two groups of teachers 
with 0-4 years experience and 10-20 years experience was 
made, it was found that at the .05 level of rejection, 
there was no significant difference between the two groups 
and their responses to the questionnaire items. 
The~ for the comparison between the two groups 
on the non-constructive category groupings was -.0344. 
To have been significant the! would have had to be larger 
than ±1.95. The! for this comparison is the result of 
the response percentages for the non-constructive grouping 
items. The teachers with 0-4 years experience had a com-
bined response percentage of 35.1 for the non-constructive 
category and the teachers with 10-20 years experience had 
a combined response percentage of 33.5. 
On the comparison for the constructive items the 
two groups had a z of +.1290. This z resulted from the 
comparison between the two groups' constructive combined 
response percentages. The teachers with 0-4 years 
experience responded with a combined response percentage 
of 62.8 for these items and the teachers with 10-20 years 
experience responded with a combined percentage of 64.4. 
Table 11 
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z-test Comparisons between the Response Percentages of 
Teachers with 0-4 Years Experience and Teachers with 10-20 
Years Experience 
Category 0-4 Years 10-20 Years Response Response Grouping Percentages Percentages 
Non-Constructive 35.1 33.5 -
Constructive 62.8 64.4 + 
No Response 2.1 2.1 + 
a S = significance at .05 level of rejection 
NS= no significance at .05 level of rejection 
z 
.0344 
.1290 
.0133 
The third comparison in this third hypothesis 
compared teachers with 0-4 years experience to teachers 
who have more than 20 years experience. 
Sig. 
NS 
NS 
NS 
The data of the teachers with 0-4 years experience 
has previously been shown in Table 7, page 34, and dis-
cussed on pages 33 and 34; that data will therefore not 
be related here, again. 
For the teachers with more than 20 years experience 
the response percentages for the individual categories and 
a 
and the category groupings is shown in Table 12. When 
the response percentages of the three categories com-
prising the non-constructive category grouping were 
combined, it was found that the teachers with more than 
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20 years experience had a combined response total of 42.2 
percent recommending the non-constructive category group-
ing. The teachers with 0-4 years experience, in comparison, 
had a combined total of 35.1 percent for the same category 
grouping. 
Table 12 
Percentage of Responses for Six Categories on a Twenty-five 
Item Questionnaire Describing Pupil Behavior by 23 Elemen-
tary School Teachers with More than 20 Years Teaching 
Experience, in the Walla Walla, Washington, School District 
#140 
Category 
Non-Constructive 
1. Take Punitive Measures 
2. Talk to the Child 
3. Send Him to a Physician 
Total Non-Constructive 
Constructive 
4. Adjust the Work 
5. Praise or Encourage 
6. Study Him to Find Cause of Behavior 
Total Constructive 
7. No Response 
Percent of 
Responsesa 
14.6 
25.9 
1.7 
2.6 
11.7 
40.9 
2.6 
aPercentage totals may not equal 100%, due to rounding 
For their responses to the questionnaire items 
42.2 
55.2 
2.6 
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that were constructive, the teachers with more than 20 
years experience had a combined percentage total of 55.2 
percent. On the other hand, the teachers with 0-4 years 
experience had 62.8 percent of their responses recommend 
the use of the constructive category grouping as the best 
way to react to the questionnaire items. 
The z test comparison between the teachers with 
0-4 years experience to the teachers with more than 20 
years experience and their responses to the questionnaire 
items, by category groupings is shown in Table 13. 
The z test for the two groups response percenta-
ages for the comparison of the category groupings showed 
that there was no statistically significant difference 
between the two teacher groups (0-4, and more than 20 
years experience) and their responses to the questionnaire 
items, at the .05 level of rejection. 
The z for the comparison between the two groups 
for the non-constructive category groupings was a +.6973. 
This z was the result of the responses for the non-
constructive items of the teachers with 0-4 years experi-
ence of 35.1 percent as compared to the 42.2 percent of 
the responses for the non-constructive items of the 
teachers with more than 20 years experience. 
For the constructive items, the~ of -.5181 was 
the result of the comparison made between the response 
percentage of 62.8 for the teachers with 0-4 years 
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experience and the response percentage of 55.1 for the 
teachers with more than 20 years experience. 
The z scores for the comparisons between these 
two groups of teachers and their response percentages for 
the non-constructive and constructive categories, to have 
been significant, would have to have a z greater than 
~1.95. Therefore, there is no statistically significant 
difference between these two groups of teachers and their 
responses to the questionnaire items. 
Table 13 
z-test Comparisons between the Response Percentages of 
Teachers with 0-4 Years Experience and Teachers with More 
than 20 Years Experience 
0-4 Years 20+ Years Category Response Response z Sig. Grouping Percentages Percentages 
Non-Constructive 35.1 42.2 + .6973 
Constructive 62.8 55.1 - .5181 
No Response 2.1 2.6 + .1242 
a S = Significant at the .05 level of rejection 
NS= Not significant at the .05 level of rejection 
The next comparison to be discussed was between 
the teachers with 5-9 years experience and the teachers 
with 10-20 years experience. In this and the following 
comparisons, the discussion of the data and the tables 
for the data have already been discussed and will not be 
repeated here. The reader will, however, be referred to 
NS 
NS 
NS 
a 
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the appropriate tables for reference. The total percent-
ages for the responses by category are shown by groups in 
the tables of the comparisons. 
Table 14 shows the comparisons between the teachers 
with 5-9 years experience and those with 10-20 years 
experience and their responses, by category, to the twenty-
five questionnaire items. 
When the comparison of the response percentages 
of the category groupings for the two groups of teachers, 
those with 5-9 years experience and those with 10-20 years 
experience, was made, it was found that at the .05 level 
of rejection, there was no significant difference between 
the two groups and their responses to the questionnaire 
items. 
The z of the comparison between the two groups for 
the non-constructive category groupings was +.1287. The 
~ for this comparison is the result of the response per-
centages of the non-constructive category grouping. The 
teachers with 5-9 years experience had a combined response 
percentage of 31.8 for the non-constructive category (see 
Table 8, page 35), while the teachers with 10-20 years 
experience had a combined response percentage of 33.5 (see 
Table 10, page 37). 
On the comparison for the constructive category 
grouping, the two groups had a z of -.1216. This z 
resulted from the comparison between the two groups' 
constructive combined response percentages. The teachers 
with 5-9 years experience responded with a combined per-
centage of 66.4 (Table 8, page 35), while the teachers 
with 10-20 years experience responded with a combined 
percentage of 64.4 (Table 10, page 37). 
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The z scores to be significant for the comparisons 
between these two groups of teachers and their response 
percentages for the non-constructive and constructive 
categories would have had to be greater than ±1.95. Thus, 
there is no statistically significant difference between 
these two groups of teachers (5-9 years and 10-20 years 
experience) and their responses to the questionnaire items. 
Table 14 
z-test Comparisons between the Response Percentages of 
Teachers with 5-9 Years Experience and Teachers with 10-20 
Years Experience 
Category 5-9 Years 10-20 Years Response Response z Grouping Percentages Percentages 
Non-Constructive 31.8 33.5 .1287 
Constructive 66.4 64.4 - .1216 
No Response 2.0 2.1 .0274 
a S = significant at the .05 level of rejection 
NS= not significant at the .05 level of rejection 
Sig. 
NS 
NS 
NS 
The next comparison was between the teachers with 
5-9 years experience to the teachers with more than 20 
years experience. As with the above comparison, the dis-
cussion of the data and the tables for the data have 
a 
already been shown. They will not be repeated here, but 
the reader will be referred to the proper tables and 
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pages. Furthermore, the data presented in the table 
showing the comparisons and the~ scores of the comparisons 
shows the totals of the category groupings and is the data 
necessary for the comparisons. 
Table 15 and the discussion that follows are con-
cerned with the comparison between the teachers with from 
5-9 years experience and the teachers with more than 20 
years experience and their response percentages, by cate-
gory, to the twenty-five questionnaire items. 
When the comparison of the response percentages of 
non-constructive category groupings was made for the two 
groups of teachers (with 5-9 years and more than 20 years 
experience), the z was +.6969. The~ for this comparison 
was the result of the response percentages of the non-
constructive category grouping. The teachers with 5-9 
years experience responded with a combined percentage of 
31.8 (see Table 8, page 35), while the teachers with more 
than 20 years experience responded with a combined per-
centage of 42.3 (see Table 12, page 40). 
On the comparison for the constructive category 
grouping, the two groups had a~ of -.6646. This resulted 
from the comparison between the two groups' constructive 
combined response percentages. The teachers with 5-9 
years experience responded with a combined percentage of 
66.4 (see Table 8, page 35), while the teachers with more 
than 20 years experience responded with a combined per-
centage of 55.1 (see Table 12, page 40). 
The z scores for the comparisons between the 
teachers with 5-9 years experience to the teachers with 
more than 20 years experience was not significant at the 
.05 level of rejection. To have been significant the z 
would have to have been greater than ±1.95. 
Table 15 
z-test Comparisons between the Response Percentages of 
Teachers with 5-9 Years Experience and Teachers with More 
Than 20 Years Experience 
5-9 Years 20+ Years 
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Category Response Response z Sig. Grouping Percentages Percentages 
Non-Constructive 31.8 42.3 
Constructive 66.4 55.1 -
No Response 2.0 2.6 
a S = significant at .05 level of rejection 
NS= not significant at .05 level of rejection 
.6969 NS 
.6646 NS 
.1215 NS 
The last comparison made in this study and in the 
third hypothesis is concerned with the comparison between 
the teachers with 10-20 years experience to the teachers 
with more than 20 years experience. The data with the 
individual category percentage responses for each group 
has been discussed and shown previously. It will not be 
repeated here, but the reader will be referred to the 
appropriate Tables and page numbers containing the data 
a 
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and the discussions. The combined response percentages 
are shown in the table for the comparison and provides the 
data used in the z test comparisons. 
The comparison between the teachers with 10-20 
years experience to the teachers with more than 20 years 
experience and their combined category grouping response 
percentages, on the questionnaire items, is shown in 
Table 16. 
The combined response percentage of the non-
constructive category grouping for the teachers with 
10-20 years experience was 33.6. For the teachers with 
more than 20 years experience the combined response per-
centages to the questionnaire items was 42.2. When the 
comparison between their non-constructive category group-
ings response percentages was made, the result was a z 
of +.6921. 
In the comparison for the constructive category 
grouping, the two groups had a z of -.6623. This was the 
result of the comparison between the two groups' combined 
constructive response percentages. The teachers with 
10-20 years experience had a combined response percentage 
of 64.4 (see Table 10, page 37), and the teachers with 
more than 20 years experience responded with a combined 
response percentage of 55.2 (see Table 12, page 40). 
The~ scores for the comparisons between these two 
groups of teachers (those with 10-20 years experience and 
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those with more than 20 years experience) was not signi-
ficant at the .05 level of rejection. The!, to have been 
significant, would have had to be greater than ±1.95. 
Table 16 
~-test Comparisons between the Response Percentages of 
Teachers with 10-20 Years Experience and Teachers with 
More Than 20 Years Experience 
Category 10-20 Years 20+ Years Response Response z Grouping Percentages Percentages 
Non-Constructive 33.6 42.2 .6921 
Constructive 64.4 55.2 - .6623 
No Response 2.1 2.6 .1166 
a S = significant at the .05 level of rejection 
NS= not significant at the .05 level of rejection 
Sig. 
NS 
NS 
NS 
For the third and final hypothesis of this study, 
six comparisons were made and compared the response per-
centages, by category grouping, to the twenty-five 
questionnaire items, of four groups of teachers. They 
were grouped according to the number of years of teaching 
experience they had. When the six comparisons were made 
it was found that, at the .05 level of rejection, there 
was no statistically significant difference between the 
groups. Therefore, the third null hypothesis, "that 
there will be no statistically significant difference 
between groups of teachers with different years of teaching 
experience in their conceptions about the best way to 
a 
handle certain behavior patterns in children" was veri-
fied. 
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Within this chapter, three null hypotheses have 
been presented, with appropriate supporting data. These 
three hypotheses were: (1) there will be no statistically 
significant difference between teachers of 1969 and 
teachers of 1949 in their conceptions about the best way 
to handle certain behavior patterns in children; (2) there 
will be no statistically significant difference between 
teachers of different sexes in their conceptions about the 
best way to handle certain behavior patterns in children; 
and (3) there will be no statistically significant dif-
ference between teachers of different age groups in their 
conceptions about the best way to handle certain behavior 
patterns in children. 
When these three hypotheses were tested, it was 
found that: (1) there is a statistically significant 
difference between teachers of 1969 and teachers of 1949 
in their conceptions about the best way to handle certain 
behavior patterns in children; (2) there is no statis-
tically significant difference between teachers of 
different sexes in their conceptions about the best way 
to handle certain behavior patterns in children; and (3) 
there is no statistically significant difference between 
teachers of different age groups in their conceptions 
about the best way to handle certain behavior patterns 
in children. 
The discussion of the next chapter will focus 
upon the Summary, Conclusions, and Recommendations of 
this study. 
50 
Chapter 5 
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 
In the previous chapter, the results of the 
findings provided the focus of the discussion. The 
summ.ary, conclusions, and recommendations are discussed 
in this fifth chapter. 
Summary 
The purpose of this study was to measure and 
compare the reactions to hypothetical situations made by 
teachers of 1969 about handling child behavior problems to 
those reactions held by teachers in 1949. 
This study duplicated the 1949 study, "How Well 
Do Elementary School Teachers Understand Child Behavior," 
conducted by Celia B. Stendler (16:162-168). Permission 
to replicate this study was secured and the reader is 
referred to Appendix A for the correspondence with Dr. 
Stendler. This study, however, went beyond the scope of 
the original study by comparing the reactions of different 
sexes of the 1969 teachers, and also by comparing those 
reactions of the 1969 teachers whose years of experience 
differed. 
Three null hypotheses were formulated from the 
purposes and were: (1) there will be no statistically 
significant difference between teachers of 1969 and 
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teachers of 1949 in their conceptions about the best way 
to handle certain behavior patterns in children; (2) there 
will be no statistically significant difference between 
teachers of different sexes in their conceptions about the 
best way to handle certain behavior patterns in children; 
and (3) there will be no statistically significant dif-
ference between teachers of different age groups in their 
conceptions about the best way to handle certain behavior 
patterns in children. 
The instrument utilized in this study was the same 
as Stendler's, a questionnaire, with some slight modifi-
cations that were thoroughly described in Chapter 3. 
The public school elementary teachers of the Walla 
Walla, Washington, School District #140 were selected as 
the population because of the similarities between Walla 
Walla and those in Stendler's population. Permission was 
secured from the Assistant Superintendent (see Appendix A) 
and the elementary school principals, and the question-
naire was distributed to 155 elementary teachers. 
After screening, 104 questionnaires were accepted 
as usable, including a total of 21 males and 79 females. 
(The total number of male and female teachers and the 
total number of teachers in the years of experience groups, 
when combined, do not equal the 104 total of 1969 respon-
dents. This results from the fact that four respondents 
did not identify their sex, and six respondents did not 
identify their number of years experience in teaching.) 
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The data was tallied and the percentage of response 
per category, per item, was then computed. A tally sheet 
was prepared for each teacher group, and the response 
categories were grouped according to Stendler's headings, 
"non-constructive" and "constructive" reactions to the 
questionnaire items. 
The response percentages for the three categories 
of each combined category grouping were summated and it 
was from these summated percentages that comparisons were 
made, comparing group A's constructive combined response 
percentages to group B's constructive combined response 
percentages. The same procedure was followed with the 
non-constructive data. 
All of the comparisons made followed the above 
format and were computed utilizing Fisher's z test for 
uncorrelated proportions: 
z =-v- - (N1 + N2~ Peqe 
NlN2 
and 
where qe = 1-pe (7:221). 
Computations of the data were made by an IBM 1620 
computer after a program was written and the data key-
punched. As a check, hand computations were made on three 
of the comparisons and the results were the same to the 
nearest thousandth, as the computer's results. 
The computations were made and resulted in the 
rejection of the first hypothesis, and thus, there is a 
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statistically significant difference between teachers of 
1969 and teachers of 1949 in their conceptions about the 
best way to handle certain behavior patterns in children. 
Hypotheses 2 and 3 were verified statistically and there-
fore, (2) there is no statistically significant difference 
between teachers of different sexes in their conceptions 
about the best way to handle certain behavior patterns in 
children, and (3) there is no statistically significant 
difference between teachers of different age groups in 
their conceptions about the best way to handle certain 
behavior patterns in children. 
Conclusions 
From the purposes for conducting this study, three 
hypotheses were formulated. The hypotheses were tested and 
reported and it is from these results that the following 
conclusions were made. 
The first conclusion that was made was that there 
is a difference between teachers of 1949 and teachers of 
1969 and the way they react to the hypothetical child 
behavior situations described in the questionnaire. 
This conclusion means that the 1969 teachers more 
often than the 1949 teachers (61.7 percent to 46.2 percent) 
identify techniques of reacting to the behavior items that 
were the "best" or most constructive and, inversely, the 
1949 teachers more than the 1969 teachers (50.0 percent to 
35.8 percent respectively) responded with a higher pre-
ference for the least desirable or non-constructive 
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techniques. (See Tables 1 and 2, pages 26 and 27, for 
the individual category response percentages). 
Arithmetically, the differences between the two 
groups of teachers was 15.5 percent greater in preference 
for the constructive categories by the 1969 teachers and 
a 14.2 percent greater preference for the non-constructive 
items by the 1949 teachers. (Percentage gains and losses 
are not equal, due to rounding and the differences in the 
"no response" category). 
The most striking difference between the two 
groups of teachers (arithmetically, not statistically) 
occurred between the responses for categories 2, 4, and 
6, and especially category 6. The arithmetical differ-
ence in category 2 (Talk to the child, moralize), for 
the 1969 teachers from the 1949 teachers' response per-
centages was 9.3 percent. For category 4, "Adjust the 
work," the 1969 teachers say they would use this tech-
nique only 3.3 percent of the time while the 1949 teachers 
preferred it 22.5 percent, for an arithmetical difference 
of 19.2 percent. For category 6, the difference was, as 
stated above, quite striking in that the 1969 teachers' 
response percentage for this item was 46.3 percent, for 
a difference of 31.7 percent. It might be noted that the 
1969 teachers' response percentage (46.3) for this one 
category (category 6) was one-tenth of one percent larger 
than all three of the 1949 teachers' constructive cate-
gories combined response percentages. 
What, therefore, does this mean? Can one con-
clude from this, as some of the authors reviewed related, 
that elementary teachers need a greater understanding of 
child behavior, even though they are progressively, since 
Wickman's 1928 study, increasing their understanding of 
child behavior problems? Can one also conclude that 
teachers are becoming more concerned about the causal 
factors of overt and covert behavior (which the mental 
hygienist considers the most important (16:164-165)) than 
they are to reacting overtly to disruptive classroom 
behavior? 
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Can one conclude also that, if the above two con-
clusions are true, this kind of trend will continue? These 
are questions raised, and are not presented as conclusions. 
This researcher cannot, with the findings he has, make 
either a positive or negative statement about these ques-
tions. It can only be concluded that in relation to the 
first hypothesis there is a significant statistical 
difference between teachers of 1949 and teachers of 1969 
and what they consider to be the "best" ways of reacting 
to a questionnaire's hypothetical classroom behavior 
problems. It can also be concluded that teachers of 1969 
say that they would use constructive techniques of 
responding to behavior problems more frequently than 1949 
teachers, and furthermore, with 46.3 percent of their 
responses, the 1969 teachers say they would "study him to 
find [the] cause of the behavior" as the "best" technique 
for reacting to the classroom behavior items included in 
the questionnaire. 
It should be recalled that all groups of teachers 
were asked to identify what they considered to be the 
"best" techniques of handling behavior problems, as indi-
cated by the items of a questionnaire, not necessarily 
what they would actually do in their classrooms. 
From the results of the comparison made for the 
second hypothesis, it was concluded that there was no 
difference, statistically, between 1969 male and female 
teachers and what each considered to be the best way to 
react to the questionnaire behavior items. 
Although there are no statistical differences 
between the males and females at the .05 level of signi-
ficance, there were several arithmetical differences that 
should be noted. 
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An example would be the differences between the 
two groups' constructive and non-constructive response 
percentages. In the constructive categories, the females' 
combined response percentages of 64.1 was 9.6 percent 
higher than the males, whose combined response percentage 
was 54.5; and the female combined responses that were non-
constructive were 34.0 percent, compared to the males' 
non-constructive of 44.2 percent, for a difference of 
10.2 percent. (See Tables 4 and 5, pages 30 and 31, for 
the individual category response percentages.) 
Another difference that should be noted was that 
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between the two groups and the percentage of responses 
recommending category 6, in which one would "study him to 
find [the] cause of behavior." The females recommended 
this technique with 48.2 percent of their responses, while 
39.6 percent of their male counterparts recommended item 6. 
For the other categories, the responses for the males and 
females were fairly comparable with differences of approxi-
mately 1 to 5 percent. 
On the basis of the above arithmetical differences, 
can one conclude that females are more constructive and 
less non-constructive than males, as their responses to 
the questionnaire items would indicate? 
Could it also be concluded from the responses per-
centages of the two groups for category 6 that the females 
are more concerned about the causes of child behavior than 
are males? 
The reader might make the above conclusions, but 
this researcher, staying within the .05 level of signi-
ficance, the limitation for verification or rejection of 
the hypotheses made in this study, cannot justifiably 
state them as his conclusions. 
It was finally concluded, from the results of the 
comparisons made for the third hypothesis, that there is 
no difference between teachers with varying amounts of 
experience and what they considered to be the best tech-
niques for reacting to the questionnaire's hypothetical 
behavior problems. It would seem, therefore, that this 
study's teachers, no matter how many years they have 
taught, recommend the same techniques for reacting to the 
questionnaire's behavior items as their colleagues. 
59 
On the basis of arithmetical differences between 
the four groups of teachers, and their years of experience, 
little difference exists between the response percentages 
for the constructive and non-constructive category group-
ings. Thus, within this study, the number of years of 
teaching experience makes no difference in what teachers 
consider to be the "best" way to react to behavior prob-
lems in children. 
For readers who desire to make additional infer-
ences, the graphs, Figure 1 and Figure 2, are presented on 
page 60 and 61, respectively. The graphs correspond to 
the non-constructive and constructive category groupings. 
The data shown in Figure 1 is the combined non-
constructive response percentages for each group of 
teachers compared in the three hypotheses. 
The data shown in Figure 2 is the combined con-
structive response percentages for the groups of teachers 
compared in the three hypotheses. 
The graphs provide the reader with a visual 
representation of the percentage differences between the 
various groups of teachers and their responses to the 
questionnaire items. 
Teacher Grou].S 
1949 Teachers* 
1969 Total Teachers 
Females 
Males 
0-4 Years Experience 
5-9 Years Experience 
10-20 Years Experi ence 
20+ Years Experience 
I 50.0% 
35.8% 
34.0% 
l 44. 0% 
. .. 
35.0% 
31.8% 
I 33.6% 
42.2% 
. -~ - - - - - . - - -
Figure 1 
Non-Constructive Categories Combined 
Response Percentages for 
All Teacher Groups 
- - -
*No male, female, or years of experience data available for 1949 teacher group 
- -
0\ 
0 
Teacher GrOUJ2.S 
1949 Teachers* 
1969 Total Teachers 
Females 
Males 
0-4 Years Experience 
5-9 Years Experience 
10-20 Years Experience 
20+ Years Experience 
Jo/o 
46.2% 
I 61. 7% 
64. 2% 
54.5% 
62.8% 
66.3% 
64.4% 
55. 2% 
. - . 
10% 20% 30% 40% 50% 60% 
Figure 2 
Constructive Categories Combined 
Response Percentages for 
All Teacher Groups 
70% 80% 
. 
90% 
*No male, female, or years of experience data available for 1949 teacher group 
100% 
O"\ 
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Recommendations 
One must recall that the above conclusions were 
based strictly on statistical data. How teachers react 
in their classrooms may bear no resemblance to the find-
ings of this study. For the sake of today's children, 
let us hope that there is a high positive correlation 
between what teachers say is best and what they actually 
do. Thus, it is recommended that a replication be con-
ducted, which will extend beyond this study and include 
direct observations of teacher reactions to classroom 
behavior problems and correlated to the teachers' 
questionnaire responses. 
As a further consideration and recommendation, it 
is also hoped that the questions raised may be used as 
justification for further inquiry. Information as to 
changing patterns of teacher behavior over a period of 
many years, with replication again at another time in 
history may eventually provide insight into related 
educational, anthropological, psychological, and socio-
logical factors. 
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Please note:  
These signatures have been redacted due 
to security reasons.
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CENTRAL WASHINGTON STATE COLLEGE 
DEPARTMENT OF EDUCATION 
Professor Celia B. Stendler 
The Graduate College 
Department of Education 
University of Illinois 
Urbana, Illinois 61803 
Dear Professor Stendler: 
ELLENSBURG, WASHINGTON 
98926 
April 25, 1969 
'Ihis is to request your permission to replicate your 1948 project "How 
Well Do Elementary School Teachers Understand Child Behavior, 11 as reported 
in the 1949 Journal of Educational Research, for my Masters Degree thesis 
at Central WashingtonState College. It would not be my intention to 
duplicate your study in toto, but only to canpare the outcomes of your 
findings with the findings I would collect by utilizing the items con-
tained within your original instrument and design. 
I have found your study particularly interesting and would now like to 
determine if there has been a difference in the understanding of child 
behavior over the past twenty years . If you have any cautions or sugges-
tions I would appreciate any advice you would care to give. 
If you have any questions or suggestions regarding my study, you can 
write to me or Dr. Dan A. Unruh, my canmittee chairman, and he or I will 
gladly return your letter with any information requested. 
Thank you for considering my request. 
Sincerely, 
·v V 
Buddy J. Heimbigner 
Graduate Assistant Li~ i / · ., .:.A'.:., .,, / /V , 
fl~ .5 A,~L-7 -t f.,v~_e 
d;?D OF EDUC A TION \~ ' WALLA WALL!,A PUBLIC CHDDLS 
ADMINIST~□ N AND _l,,~~\!~~-w~ft'. 
Mr. Buddy J. Heimbigner 
Black Hall 206 
36"t"~ 
WALLA WALLA , WASH IN GT□ N 
9936 2 
February 20, 1969 
Central Washington State College 
Ellensburg, Washington 98926 
Dear Mr. Heimbigner: 
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ADMINISTRATORS 
0"'· OEL G. P E T ERSON 
SUP £1'1,N TE N0£N~ 
E:AR L BLAK E . BUS . Mc:;1--1 
Just a note to advise you that we will be glad to cooperate in your thesis 
requirement for the Master of Education degree by asking our elementary 
teachers to complete the questionnaire which you have developed. 
We will not, of course, guarantee that all will respond, but hopefully 
you will have replies back from the majority of the teachers. I would 
suggest that you send about 150 copies of the questionnaire to my office. 
We will distribute these to the various elementary schools and will see 
that they are returned to you upon their completion. 
If we can be of any further assistance, please contact my office. 
AR/mr 
Sincerely, 
/ ) 
 
Allen Reynolds 
Assistant Superintendent 
Please note:  
This signature has been redacted due to security reasons.
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QUESTIONNAIRE 
Your sex is:_M_F Years in teaching:_0-4, _5-9, _10-20, 
20+. 
PROBLEMS OF CHILD BEHAVIOR 
Here are some s.tatements about children which are 
not complete. Each statement describes a particular kind 
of behavior problem. You are, for each question, to place 
an (X) over the letter for the statement that describes 
what you think would be the best way of treating the 
described problems, according to the following criteria: 
1. Take punitive measures 
2. Talk to the child 
3. Send him to a physician 
4. Adjust the work 
5. Praise or encourage 
6. Study him to find cause of behavior 
7. No response 
1. I think for the child who 
never finishes on time, the 
teacher should 
2. I think for the child who 
continually fights with 
other children, the teacher 
should 
3. I think for the child who 
continually steals, the 
teacher should 
4. I think for the child who 
bites his fingernails, the 
teacher should 
5. I think for the child who 
daydreams most of the time, 
the teacher should 
6. I think for the child who 
relies on the teacher too 
much, the teacher should 
7. I think for the child who 
does his work over and over 
until it is just right, the 
teacher should 
1, 2, 3, 4, 5, 6, 7. 
1, 2, 3, 4, 5, 6, 7. 
1, 2, 3, 4, 5, 6, 7. 
1, 2, 3, 4, 5, 6, 7. 
1, 2, 3, 4, 5, 6, 7. 
1, 2, 3, 4, 5, 6, 7. 
1, 2, 3, 4, 5, 6, 7. 
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8. I think for the child who 
never works up to his 
capacity, the teacher should 1, 2, 3, 4, 5, 6, 7. 
9. I think for the child who 
is always late, the teacher 
should 1, 2, 3, 4, 5, 6, 7. 
10. I think for the child who 
is always late, the teacher 
should 1, 2, 3, 4, 5, 6, 7. 
11. I think for the child who 
always lies, the teacher 
should 1, 2, 3, 4, 5, 6, 7. 
12. I think for the child who 
talks back to the teacher, 
the teacher should 1, 2, 3, 4, 5, 6, 7. 
13. I think for the child who 
is easily discouraged, the 
teacher should 1, 2, 3, 4, 5, 6, 7. 
14. I think for the child who 
continually shows off in 
class, the teacher should 1, 2, 3, 4, 5, 6, 7. 
15. I think for the child who 
always feels someone is 
picking on him, the teacher 
should 1, 2, 3, 4, 5, 6, 7. 
16. I think for the child who 
loses his temper when he 
doesn't get his own way, the 
teacher should 1, 2, 3, 4, 5, 6, 7. 
17. I think for the child who 
uses vulgar language, the 
teacher should 1, 2 , 3, 4, 5, 6, 7. 
18. I think for the child who 
tries to cheat on exams, 
the teacher should 1, 2, 3, 4, 5, 6, 7. 
19. I think for the child who 
is always unhappy and moody, 
the teacher should 1, 2, 3, 4, 5, 6, 7. 
20. I think for the child who 
continually plays truant, 
the teacher should 1, 2, 3, 4, 5, 6, 7. 
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21. I think for the child who 
is a bully, the teacher 
should 1, 2, 3, 4, 5, 6, 7. 
22. I think for the child who 
wastes school materials, 
the teacher should 1, 2, 3, 4, 5, 6, 7. 
23. I think for the child who 
continually disobeys, the 
teacher should 1, 2, 3, 4, 5, 6, 7. 
24. I think for the child who 
is disliked by other 
children, the teacher 
should 1, 2, 3, 4, 5, 6, 7. 
25. I think for the child who 
is timid and shy, the 
teacher should 1, 2, 3, 4, 5, 6, 7. 
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Table 17 
Percentage of Response in Category One of Six Categories for Twenty-five Items on a Problems 
of Child Behavior Test Taken by 1949 and 1969 Elementary Public School Teacher Groups 
I THINK FOR THE CHILD WHO (Items 1, 2. . 25), THE TEACHER SHOULD TAKE PUNITIVE MEASURES 
Total Total Male Female 0-4 5-9 10-20 20+ Item 1949* 1969 
(157) (104) (21) (79) (27) (16) (32) (23) 
1. never finishes on time 12.1 1.0 0.0 1.3 3.7 o.o o.o o.o 
2. continually fights with other 
children 15.9 5.8 14.3 3.8 11.1 o.o 3.1 8.7 
3. continually steals 7.0 13.5 19.0 11.4 18.5 18.8 12.5 8.7 
4. bites his fingernails 1.9 1.0 0.0 2.5 o.o 6.3 0.0 o.o 
5. daydreams most of the time 1.9 1.9 4.8 1.3 o.o o.o 3.1 4.3 
6. relies on the teacher too much 
of the time 3.2 0.0 0.0 o.o 0.0 o.o o.o o.o 
7. does his work over and over until 
it is just right 1.3 1.0 o.o 1.3 o.o o.o o.o 4.3 
8. never works up to his capacity 9.6 2.9 o.o 3.8 o.o o.o 3.1 8.7 
9. never pays attention 24.2 10.6 19.0 10.1 11.1 6.3 12.5 13.0 
10. is always late 30,6 12,5 14,3 11.4 14.8 25.0 6.3 8.7 
11. always lies 10.8 7.7 9.5 7.6 11.1 6.3 6.3 8.7 
12. always talks back to the teacher 14.7 44,2 71.4 40.5 44,4 43,8 40,6 56.5 
13. is easily discouraged o.o 0.0 o.o o.o o.o 0.0 o.o o.o 
14, continually shows off in class 22,3 9.6 14,3 8.9 7.4 6.3 9.4 17.4 
15. always feels everyone is picking 
on him 1.3 o.o o.o o.o o.o o.o o.o o.o 
16. loses his temper when he doesn't 
get his own way 29,3 16.3 19.0 19.0 14.8 18.8 15.6 17.4 
17, uses vulgar language 19.1 28.8 38.1 29.1 22.2 43.8 25.0 39.1 
18. tries to cheat on exams 12,7 18.3 28.6 17.7 25,9 6.3 12.5 26.1 
19. is unhappy and moody o.o o.o o.o o.o o.o o.o o.o 4,3 
20. plays truant 12.7 11.5 23,8 8,9 7.4 12.5 6.3 21.7 
21. is a bully 38.2 13.5 28.6 10.1 14.8 6,3 9.4 26.1 
22. wastes school materials 38.9 12.5 9.5 15.2 3,7 6.3 15.6 26.1 
23, disobeys 38.9 48.1 57,1 49.4 44.4 43.8 37,5 65.2 
24. is disliked by other children o.o o.o o.o o.o o.o o.o o.o o.o 
25. is timid and shy o.o o.o o.o o.o o.o o.o o.o o.o 
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Table 18 
Percentage of Responses in Category Two of Six Categories for Twenty-five Items on a Problems 
of Child Behavior Test Taken by 1949 and 1969 Elementary Public School Teacher Groups 
I THINK FOR THE CHILD WHO (Items 1, 2 25), THE TEACHER SHOULD TALK TO HIM, MORALIZE 
Total Total Male Female 0-4 5-9 10-20 20+ Item 1949* 1969 
(157) (104) (21) (79) (27) (16) (32) (23) 
1. never finishes on time 13,4 12,5 19.0 10.1 7,4 6 . 3 15.6 17,4 
2. continually fights with other 
children 42.7 12.5 14,3 10.1 18,5 6,3 6.3 17,4 
3, continually steals 49,0 18.3 19.0 19.0 14.8 18,8 18.8 17,4 
4, bites his fingernails 16.6 24.0 19.0 25,3 40 ,7 6.3 15.6 26.1 
5, daydreams most of the time 17.2 20. 2 14,3 20.3 25,9 18.8 18. 8 13.0 
6. relies on the teacher too much 
of the time 22.9 26.0 38.1 20.3 22.2 12.5 21.9 39.1 
7, does his work over and over until 
it is just right 49,7 39,4 52,4 36,7 44,4 37,5 34,4 52. 2 
8. never works up to his capacity 20 .4 18. 3 28.6 13.9 22. 2 18,8 9,4 21.7 
9. never pays attention 19.1 27.9 23.8 25.3 25.9 31.3 15.6 30 ,4 
10. is always late 22.9 44.2 61.9 45.6 40,7 43,8 53,1 47.8 
11. always lies 58,0 15,4 19 . 0 13.9 11.1 18.8 18.8 8 .7 
12. always talks back to the teacher 58.0 20.2 9.5 22.8 18 ,5 12.5 25.0 13.0 
13. is easily discouraged 7.6 2.9 4,8 2.5 3,7 0.0 3.1 4,3 
14. continually shows off in class 25.5 18,3 38,1 10.1 18.5 12.5 15. 6 26.1 
15. always feels everyone is picking 
on him 37,6 30,8 47.6 29.1 25.9 18.8 31.3 47, 8 
16. loses his temper when he doesn't 
get his own way 52.9 41.3 33,3 40.5 37.0 37,5 40.6 47,8 
17. uses vulgar language 65.6 42,3 38.1 41.8 48 .1 25.0 46.9 26.1 
18. tries to cheat on exams 58,6 43,3 38.1 41.8 29.6 43,8 53.1 43 , 5 
19. is unhappy and moody 10.2 13.5 9.5 16.5 11.1 12.5 15.6 17,4 
20. plays truant 20.4 11.5 14.3 8.9 11.1 12.5 9,4 13.0 
21. is a bully 25,5 25.0 28.6 24.1 29.6 25.0 18 .8 30,4 
22. wastes school materials 52,9 68. 3 76.2 65.8 70,4 75, 0 68 . 8 56.5 
23. disobeys 39,5 6.7 o.o 6.3 11.1 6,3 3,1 8 ,7 
24. is disliked by other children 46,5 12,5 23.8 10.1 7,4 o.o 18.8 17.4 
25, is timid and shy 2.6 7,7 9,5 5.1 o.o 6,3 9.4 4.3 
*(16:166) --J 
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Table 19 
Percentage of Responses in Category Three of Six Categories for Twenty-five Items on a Prob-
lems of Child Behavior Test Taken by 1949 and 1969 Elementary Public School Teacher Groups 
I THINK FOR THE CHILD WHO (Items 1, 2 25), THE TEACHER SHOULD SEND HIM TO A PHYSICIAN 
Total Total Male Female 0-4 5-9 10-20 20+ Item 1949* 1969 
(157) (104) (21) (79) (27) (16) (32) (23) 
1. never finishes on time 1.3 1.0 o.o 1.3 o.o o.o 3.1 o.o 
2. continually fights with other 
children 2.6 o.o o.o o.o o.o o.o o.o o.o 
3. continually steals 1.3 1.9 4.8 1.3 3.7 o.o 3.1 o.o 
4. bites his fingernails 34.4 7.7 14.3 6.3 7.4 12.5 6.3 8.7 
5. daydreams most of the time 7.6 1.1 9.5 7.6 7.4 6.3 o.o 21.7 
6. relies on the teacher too much 
of the time o.o o.o 0.0 o.o 0.0 o.o o.o o.o 
1. does his work over and over until 
it is just right o.o 0.0 0.0 o.o o.o o.o o.o o.o 
8. never works up to his capacity 3.2 1.9 o.o 2.5 o.o 0.0 0.0 8.7 
9. never pays attention 7.6 o.o o.o o.o o.o 0.0 o.o o.o 
10. is always late 0.6 o.o o.o a.a o.o a.a a.a a.a 
11. always lies 1.3 1.0 a.a 1.3 3.7 a.a a.a o.o 
12. always talks back to the teacher a.a a.a o.o o.o o.o a.a a.a o.o 
13. is easily discouraged o.o o.o o.o 1.3 o.o a.a o.o o.o 
14. continually shows off in class o.o o.o a.a o.o o.o a.a a.a o.o 
15. always feels everyone is picking 
on him 1.3 2.9 9.5 1.3 o.o 6.3 6.3 o.o 
16. loses his temper when he doesn't 
get his own way a.a o.o a.a a.a a.a a.a a.a o.o 
17. uses vulgar language a.a o.o a.a o.o a.a a.a o.o o.o 
18. tries to cheat on exams o.o o.o 0.0 a.a o.o o.o o.o o.o 
19. is unhappy and moody 6.4 7.7 9.5 7.6 3.7 12.5 6.3 4.3 
20. plays truant a.a 1.0 a.a a.a a.a o.o 0.0 o.o 
21. is a bully o.o o.o a.a o.o o.o 0.0 a.a a.a 
22. wastes school materials o.o o.o 0.0 o.o o.o o.o o.o o.o 
23. disobeys o.o 1.9 4.8 1.3 o.o o.o 6.3 0.0 
24. is disliked by other children o.o 0.0 a.a o.o o.o o.o o.o a.a 
25. is timid and shy a.a o.o a.a o.o a.a a.a o.o a.a 
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Table 20 
Percentage of Responses in Category Four of Six Categories for Twenty-five Items on a Probleu 
of Child Behavior Test Taken by 1949 and 1969 Elementary Public School Teacher Groups 
I THINK FOR THE CHILD WHO (Items 1, 2. . • 25), THE TEACHER SHOULD ADJUST TD won 
Total Total Male Female 0-4 5-9 10-20 20+ Item 1949-11- 1969 
(157) (104) (21) (79) (27) (16) (:~2) (23) 
1. never finishes on time 44.0 39.4 23.8 44.3 37,0 37.5 37.5 52.2 
2. continually fights with other 
children 10.8 o.o o.o o.o o.o o.o o.o o.o 
3. continually steals 3.2 o.o o.o o.o o.o o.o o.o o.o 
4. bites his fingernails 18.5 1.0 o.o 1.3 o.o o.o 3 .1 o.o 
5. daydreams most of the time 55.4 4.8 4.8 6.3 3.7 12.5 3.1 o.o 
6. relies on the teacher too much 
of the time 54.8 13.5 4.8 17.7 18.5 6.3 15.6 4.3 
7. does his work over and over until 
it is just right 17.8 3.8 o.o 5.1 3.7 o.o 6.3 o.o 
8. never works up to his capacity 36.9 7.7 23.8 3.0 11.l 6.3 o.o o.o 
9. never pays attention 27.4 3.8 o.o 6.3 7.4 o.o 6.3 0.0 
10. is always late 9.6 o.o o.o o.o o.o 0.0 o.o o.o 
11. always lies 5.1 o.o o.o o.o o.o o.o o.o o.o 
12. always talks back to the teacher 5.1 o.o o.o o.o o.o o.o o.o o.o 
13. is easily discouraged 33.8 2.9 o.o 3,8 3,7 o.o 3.1 o.o 
14 . continually shows off in class 36.3 o.o 0.0 o.o 0.0 o.o o.o o.o 
15. always feels everyone is picking 
on him 15.9 o.o o.o 0.0 0.0 o.o 0.0 o.o 
16. loses his temper when he doesn't 
get his own way 4.5 o.o o.o o.o o.o o.o o.o o.o 
17. uses vulgar language 3.2 o.o o.o o.o o.o o.o 0.0 o.o 
18. tries to cheat on exams 19.1 3.8 o.o 2.5 o.o o.o 3.1 8.7 
19. is unhappy and moody 34.4 o.o o.o o.o o.o o.o 0.0 o.o 
20. plays truant 24.8 1.0 o.o 1.3 o.o o.o 0.0 o.o 
21. is a bully 22.9 o.o o.o o.o o.o o.o o.o o.o 
22. wastes school materials 3.8 o.o o.o o.o o.o 0.0 o.o o.o 
23. disobeys 2.6 o.o o.o o.o o.o o.o o.o o.o 
24. is disliked by other children 15.3 o.o o.o o.o o.o o.o o.o 0.0 
25. is timid and shy 56.7 o.o o.o o.o o.o o.o o.o o.o 
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Table 21 
Percentage of Responses in Category Five of Six Categories for Twenty-Five Items on a Problems 
of Child Behavior Test Taken by 1949 and 1969 Elementary Public School Teacher Groups 
I THINK FOR THE CHILD WHO (Items 1, 2. . • 25), THE TEACHER SHOULD PRAISE OR ENCOURAGE 
Total rotal Male Female 0-4 5-9 10-20 20+ Item 1949* 1969 
(157) (104) (21) (79) (27) (16) (32) (23) 
1. never finishes on time 17,2 2.9 4,8 2,5 7,4 o.o 3,1 o.o 
2. continually fights with other 
children 0,64 o.o 0.0 o.o 0.0 o.o o.o o.o 
3. continually steals o.o 0,0 o.o o.o o.o o.o o.o o.o 
4. bites his fingernails 3,2 4,8 4,8 2.5 o.o 12.5 3,1 4,3 
5. daydreams most of the time 2.6 6.7 14.3 5.1 11.1 12.5 9,4 o.o 
6. relies on the teacher too much 
of the time 17.8 29.8 33,3 30,4 33,3 31.3 40.6 21.7 
7, does his work over and over until 
it is just right 27,4 26.9 28.6 24.1 33,3 18.8 21.9 26.1 
8. never works up to his capacity 19,8 28.8 28.6 34,2 25,9 25,0 43,8 34,8 
9. never pays attention 1.3 1.9 4,8 1.3 7,4 o.o o.o 0.0 
10. is always late 0,0 1.9 0,0 2,5 o.o o.o 6,3 o.o 
11. always lies o.o o.o o.o o.o o.o 0.0 3,1 o.o 
12. always talks back to the teacher 0.0 1.9 o.o 2.5 3,7 0.0 3,1 o.o 
13. is easily discouraged 57,3 78.8 85,7 75,9 77,8 68.8 81.3 87,0 
14, continually shows off in class 0,64 4,8 o.o 6,3 11.1 6.3 3.1 o.o 
15. always feels everyone is picking 
on him 15,3 8,7 4,8 10.1 14.8 6,3 6.3 8,7 
16. loses his temper when he doesn't 
get his own way o.o 1.0 0,0 1.3 o.o o.o 3,1 0,0 
17. uses vulgar language o.o 0,0 o.o 0,0 o.o o.o o.o o.o 
18. tries to cheat on exams 0,0 o.o o.o o.o 0,0 o.o o.o 0,0 
19. is unhappy and moody 16.6 15,4 19,0 15.2 14.8 12,5 15,6 21.7 
20. plays truant 0,64 o.o o.o o.o 3,7 o.o o.o o.o 
21. is a bully 0,64 o.o o.o o.o o.o o.o o.o o.o 
22. wastes school materials o.o o.o o.o o.o 0,0 o.o o.o o.o 
23, disobeys o.o 1.0 o.o 1.3 3,7 o.o o.o o.o 
24. is disliked by other children 7,6 14,4 14,3 15.2 18.5 31.3 9,4 8.7 
25. is timid and shy 39,6 73,1 71.4 73,4 74,1 56,3 78.1 78,3 
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Table 22 
Percentage of Responses in Category Six of Six Categories for Twenty-five Items on a Problems 
of Child Behavior Test Taken by 1949 and 1969 Elementary Public School Teacher Groups 
I THINK FOR THE CHILD WHO (Items 1, 2, . • 25), THE TEACHER SHOULD STUDY HIM TO FIND CAUSE 
Total Total Male Female 0-4 5-9 10-20 20+ Item 1949* 1969 
(157) (104) (21) (79) (27) (16) (32) (23) 
1. never finishes on time 10.8 43,3 52.4 40,5 44,4 56,6 40.6 30.4 
2. continually fights with other 
children 26.8 79,8 71.4 82.3 66.7 87,5 90.6 73,9 
3. continually steals 38.2 64,4 52,4 67.1 59,3 62.5 65.6 69.6 
4. bites his fingernails 22.3 51.9 52.4 53,2 40,7 50,0 6~.6 56.5 
5. daydreams most of the time 10.8 57,7 52,4 58.2 48.1 50,0 65.6 60.9 
6. relies on the teacher too much 
of the time 0.64 26.0 23,8 27.8 25.9 43,8 18.8 26.1 
7. does his work over and over until 
it is just right 1.3 23.1 14.3 29.1 18.5 37,5 28.1 13.0 
8. never works up to his capacity 8,3 38. 5 19.0 39,2 40,7 43,8 43,8 21.7 
9. never pays attention 8.9 51.9 52.4 54,4 48.1 62.5 59,4 56.5 
10. is always late 33,8 35.6 14,3 39,2 40.7 31.3 28.1 34,8 
11. always lies 18.8 76.0 71.4 77 .2 74,l 75.0 71. 9 82.6 
12. always talks back to the teacher 17.2 32,7 19.0 34,2 33,3 43,8 28.1 30,4 
13. is easily discouraged 1.3 15,4 9.5 16.5 14.8 31. 3 12.5 8.7 
14. continually shows off in class 7,6 63,5 47,6 72,2 63.0 68.8 68.8 52.2 
15. always feels everyone is picking 
on him 22.9 56,7 38.1 58,2 59,3 68.8 56,3 39,1 
16. loses his temper when he doesn't 
get his own way 8.3 39,4 42,9 38,0 44,4 43,8 37,5 34,8 
17. uses vulgar language 8,3 27.9 23.8 26.6 29.6 31.3 28.1 26.1 
18. tries to cheat on exams 5,1 34,6 33,3 38,0 44,4 50.0 31.3 21.7 
19. is unhappy and moody 29.9 62.5 61.9 59,5 66.7 62.5 62.5 52.2 
20. plays truant 36,9 71.2 61.9 78,5 74,1 75,0 78.1 60.9 
21. is a bully 7,6 60.6 42.9 64.6 51.9 68.8 71.9 43,5 
22 . wastes school materials 0,64 14,4 14,3 15.2 18.5 12.5 12.5 13.0 
23. disobeys 11.5 42,3 38,1 41.8 40.7 50.0 53,l 26.1 
24. is disliked by other children 28.0 70.2 61.9 73,4 70,4 68.8 68.8 69.6 
25. is timid and shy 0,64 19,2 19,0 21.5 25,9 37,5 12.5 17.4 
*(16:166) ---J \..0 
Table 23 
Percentage of Responses in "No Response" Category for Twenty-five Items on a Problems of Child 
Behavior Test Taken by 1949 and 1969 Elementary Public School Teacher Groups 
I THINK FOR THE CHILD WHO (Items 1, 2. . • 25), THE TEACHER SHOULD • . (NO RESPONSE) 
Total Total Male Female 0-4 5-9 10-20 20+ Item 1949* 1969 (21) (79) (27) (16) (32) (23) (157) (104) 
1. never finishes on time 1.3 o.o o.o o.o o.o o.o o.o o.o 
2. continually fights with other 
children 0.64 1.9 o.o 3.8 3,7 6,3 0.0 o.o 
3. continually steals 1.3 1.9 4,8 1.3 3,7 o.o o.o o.o 
4. bites his fingernails 3.2 9.6 9.5 8.9 11.1 12.5 6.3 4,3 
5. daydreams most of the time 4,5 1.0 o.o 1.3 3,7 o.o o.o o.o 
6. relies on the teacher too much 
of the time 0,64 4,8 0.0 3,8 o.o 6.3 3.1 8.7 
7. does his work over and over until 
it is just right 2.6 5,8 4.8 3,8 o.o 6,3 9,4 4,3 
8. never works up to his capacity 1.9 1.9 0.0 2.5 o.o 6,3 0.0 4.3 
9. never pays attention 11.5 3,8 0.0 2.5 o.o o.o 6.3 o.o 
10. is always late 2.6 5.8 9.5 1.3 3,7 o.o 6.3 8.7 
11. always lies 6.4 o.o o.o o.o o.o o.o o.o o.o 
12. always talks back to the teacher 5.1 1.0 o.o 0.0 o.o o.o 3,1 o.o 
13. is easily discouraged 0.0 o.o 0.0 o.o o.o o.o o.o o.o 
14. continually shows off in class 7.6 3,8 o.o 2.5 o.o 6.3 3.1 4.3 
15. always feels everyone is picking 
on him 5,7 1.0 o.o 1.3 o.o o.o o.o 4.3 
16. loses his temper when he doesn't 
get his own way 5.1 1.9 4,8 1.3 3,7 o.o 3,1 o.o 
17. uses vulgar language 3,8 1.0 o.o 2.5 o.o o.o o.o 8.7 
18. tries to cheat on exams 4,5 o.o o.o o.o o.o o.o o.o o.o 
19. is unhappy and moody 2.6 1.0 o.o 1.3 3.7 o.o o.o o.o 
20. plays truant 4,5 3,8 o.o 2.5 3.7 o.o 6.3 4,3 
21. is a bully 5,1 1.0 o.o 1.3 3,7 o.o o.o o.o 
22. wastes school materials 3.8 4,8 o.o 3.8 7.4 6.3 3.1 4.3 
23. disobeys 7.6 o.o o.o o.o o.o o.o o.o o.o 
24. is disliked by other children 2.6 2.9 0.0 1.3 3.7 o.o 3.1 4.3 
25. is timid and shy 0.64 o.o o.o o.o o.o 0.0 o.o o.o 
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